In his acculturative family distancing (AFD) theory, Hwang (2006b) argued that acculturation gaps among parents and youth may lead to psychological and emotional distancing. AFD includes 2 dimensions: incongruent cultural values and breakdowns in communication. This study examined whether bicultural competence (BC) served as a mediator and moderator for the relationship between AFD and depression using structural equation modeling. Two hundred and forty-one Latino/a college students attending predominantly White, midwestern universities completed an online survey at 2 time points. For mediation, results indicated that BC at Time 2 (T2) mediated the relationship between AFD at Time 1 (T1) and depression at T2 above and beyond the effects of depression, acculturation, and enculturation at T1. A bootstrap method estimated the significance of the indirect effect. Moreover, 16% of the variance in BC at T2 was explained by acculturation, enculturation, and AFD at T1; 30% of the variance in depression at T2 was explained by BC at T2 and depression at T1. Post hoc analyses of the AFD and BC dimensions suggested that (a) positive attitudes toward both groups, communication ability, and social groundedness were significant mediators for the incongruent cultural values-depression link and (b) communication ability and social groundedness were significant mediators for the communication breakdown-depression link. For moderation, the AFD ϫ BC interaction did not significantly predict depression at T2. Limitations, future research directions, and counseling implications are discussed.
Studies in the acculturation literature have provided evidence for the relationship between acculturative stress and psychological outcomes such as adjustment (Rogler, Cortes, & Malgady, 1991) , depression (Torres, 2010) , and discrimination (Cook, Alegría, Lin, & Guo, 2009 ). However, most researchers have investigated these associations without examining specific stressors (e.g., psychological distancing that results from acculturation gaps) or taking into account contextual factors (e.g., family dynamics) that may affect acculturation and enculturation processes (Yoon, Langrehr, & Ong, 2011) . In his acculturative family distancing (AFD) theory, Hwang (2006b) argued that AFD is a more proximal, problemoriented measure of acculturation gaps among parents and youth living between U.S. mainstream and their heritage cultures. AFD occurs along two dimensions: incongruent cultural values and breakdowns in communication. AFD has been found to increase risk for youth to experience family conflict, which may increase their risk for depression while attending college (Hwang & Wood, 2009) .
However, LaFromboise, Coleman, and Gerton (1993) argued that those who are biculturally competent, or can negotiate two cultures, may be less depressed than those who are monocultural. Few research studies have determined in what ways bicultural competence may specifically relate to Latino/a college students' mental health. Thus far, limited empirical studies have assessed the role of bicultural competence as a moderator (e.g., Wei et al., 2010) . Nevertheless, no studies have empirically examined bicultural competence as both a mediator and a moderator simultaneously. Given that the Latino population is expected to represent more than 20% of the U.S. population by 2050 (Ennis, Ríos-Vargas, & Albert, 2011) , more clearly defining how bicultural competence relates to future depression is imperative to adequately treat Latino/a college students. Therefore, this study examined whether bicultural competence served as a mediator and moderator for the relation between AFD and future depression among Latino/as.
Acculturative Family Distancing and Depression
When Latino immigrant parents and children attempt to acculturate to U.S. mainstream culture, they may both experience a plethora of stressors that take tolls on their mental health (Pumariega & Rothe, 2010) . A substantial body of research has suggested that following immigration, acculturation differences (i.e., gaps) between Latino parents and adolescents precipitate family stress (Szapocznik & Kurtines, 1980) . As children internalize the values of the host culture faster than their parents, intergenerational family conflict may increase (Szapocznik & Kurtines, 1980; Szapocznik, Santisteban, Kurtines, Perez-Vidal, & Hervis, 1984) , and children may disconnect from their parents. Yet, while intergenerational family conflict has been found to negatively affect children of immigrants' psychological well-being (Zhou, 1997) , the number of studies exploring intergenerational family conflict among Latino/a college students is sparse (e.g., Dennis, Basañez, & Farahmand, 2010) . The hypothesis that acculturation gaps lead to parent-adolescent conflict has been discussed since the 1980s, but few researchers have tested the hypothesis empirically (as cited in Smokowski & Bacallao, 2011) , or more proximally delineated the nature of acculturation gaps.
Recently, in his AFD theory, Hwang (2006b) argued that different acculturation rates, or acculturation gaps, can be a specific source of acculturative stress associated with immigrant parents and children living between U.S. mainstream culture and their heritage culture. Acculturation gaps may lead families to experience conflict between mainstream and heritage cultural values, as well as difficulties in communication with each other. While gaps in acculturation may not affect all immigrant families, children may be exposed to U.S. mainstream culture more often than their parents. Parents may not acculturate as quickly, which could become a source of cultural conflict between both parties.
Acculturation-related challenges such as incongruent cultural values and breakdowns in communication are products of psychological and emotional distancing between children and their parents (Hwang, 2006b ). For incongruent cultural values, living in two cultural contexts may lead to differences in cultural values. When children attend school or interact with their peers, they may temporarily leave an environment in which parents may advocate collectivist values; children may learn to adhere to the values of an environment that advocates personal achievement and selfsufficiency. What parents may expect from their children as members of their families may not be the same as what children are socialized to think about (e.g., independence) or value for themselves. For breakdowns in communication, children's increased use of and fluency in English may prevent them from effectively communicating with their parents. Their comfort with expressing their needs and engaging socially in English may come at the expense of their knowledge and comfort with the language of their heritage culture. An inability to use a common language to share intimate experiences with one another may make them prone to linguistic misunderstandings (Hwang, 2006b) . While AFD has been conceptualized as two separate dimensions, Hwang (2006b) argued that the distancing between parents and children results from a combination of cultural value incongruence and communication breakdown. Thus, these two dimensions need to be considered together to examine the construct of AFD in the present study. Hwang (2006b) concluded that acculturation gaps may appear after immigrant parents and children acculturate to U.S. mainstream culture. However, parent-child acculturation differences can become most salient when youth transition from adolescence to early adulthood. Transitions such as attending college and living away from home may increase the psychological distance between themselves and their parents. When AFD is present, immigrant families are at greater risk for family conflict and family dysfunction (Hwang, 2006b) . In turn, AFD can significantly contribute to individual negative mental health outcomes (see Path a in Figure  1 ). Family conflict associated with a combination of cultural value incongruence and language gaps may be an example of a chronic stressor that increases the likelihood of youth to experience psychological difficulties (as cited in Hwang & Wood, 2009) . Risk for family conflict and greater psychological distance from parents may increase risk for depression while at college.
Thus, our choice of AFD as a specific stressor Latino/a immigrant children may experience is in response to Hwang's (2006b) argument that relatively few resources have been put forth to better understand acculturation-related family problems in immigrant families. Empirically, studies employing Hwang's AFD theory with adolescents and college youth have demonstrated a positive association between AFD and depression among Chinese (Hwang, Wood, & Fujimoto, 2010) , Korean (Park, Kim, Cheung, & Kim, 2010) , and Asian Americans (Hwang & Wood, 2009 ). However, studies that have used the AFD framework have studied Asians and Asian Americans. To our knowledge, only one study has sampled Latino/a college students (see Hwang & Wood, 2009 This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
Bicultural Competence as a Mediator and Moderator
Biculturalism has emerged consistently as important to adolescent development among Latino/as in the United States (Harwood, Leyendecker, Carlson, Asencio, & Miller, 2002) . LaFromboise et al. (1993) proposed the biculturally competence construct and indicated that being bicultural competent means that individuals "live effectively and satisfactorily within two groups without compromising their sense of cultural identity" (p. 402), and may be mentally healthier than those who are monocultural. Moreover, these authors suggested that the bicultural competence construct includes six dimensions: (a) knowledge of cultural beliefs and values, (b) positive attitudes toward both groups, (c) bicultural efficacy (the belief that one can function effectively in two cultural groups without compromising one's cultural identity), (d) communication ability, (e) role repertoire (exhibiting appropriate behaviors in both cultural environments), and (f) social groundedness (establishing social networks in both cultural groups; LaFromboise et al., 1993) . A recent empirical study demonstrated that bicultural competence may be conceptualized as six correlated factors across ethnic minority groups (David, Okazaki, & Saw, 2009 ). However, due to limited available studies, it is still premature to draw any conclusions at this point. Based on LaFromboise et al.'s biculturalism theory, bicultural competence is an important and meaningful construct to examine in research studies. For the purpose of our study, bicultural competence was viewed as one factor representing overall bicultural competence.
Furthermore, LaFromboise et al. (1993) argued that those who can negotiate two cultures may be less depressed and anxious than those who acculturate or assimilate to the host culture. Empirically, David et al. (2009) supported that higher perceived bicultural competence was negatively associated with depression among ethnic minorities, including Latino/as. While research on biculturalism in Latino families is limited, the available research reinforces its advantages. Miranda, Estrada, and Firpo-Jimenez (2000) reported that bicultural Latino families displayed significantly lower levels of conflict and demonstrated more commitment, help, and support among family members compared to highand low-acculturated Latino families. Bicultural competence may be relevant to Latino/a college students' mental health. Additionally, active coping was found to partially mediate the relationship between acculturative stress and depression among Latino/a community adults (Driscoll & Torres, 2013) .
In the present study, we sought to determine in what ways bicultural competence may relate to Latino/a students' mental health. Frazier, Tix, and Barron (2004) argued that a given variable may function as either a mediator or a moderator depending on the research question, the theory tested, and the amount of previous research conducted. Whereas mediators address how and why one variable predicts or causes an outcome variable, moderators examine when or for whom a predictor is more strongly related to an outcome (Frazier et al., 2004) . Bicultural competence can be conceptualized as both a mediator and moderator for two reasons. First, conceptually, Hwang (2006b) argued that the AFD-depression link may be explained by youths' lack of bicultural competence. Nevertheless, to our knowledge, no studies have empirically examined the role of bicultural competence as a mediator. Second, LaFromboise et al. (1993) argued that it is important for future research to better understand what levels of bicultural competence (high or low) impact psychological outcomes. Thus, the present study could explain how AFD relates to future depression in Latino/as and for whom the AFD and depression link is stronger, rather than generally argue that bicultural competence is beneficial.
Thus, it was first proposed that bicultural competence might mediate the relationship between AFD and depression. Conceptually, Szapocznik et al. (1984) and Hwang (2006b) argued that Latino/as who acculturate faster than their parents might not have the skills and flexibility necessary (e.g., bicultural competence) to negotiate dissimilar cultural values or a breakdown in communication with their parents. Students' frequent and rapid exposure to a culture that emphasizes independence, personal goals, and individual achievement and to the English language may weaken their capacity to balance their engagement in U.S. mainstream and Latino cultures. This may imply that when Latino/a students experience incongruent cultural values or a breakdown in communication with their parents (i.e., high AFD), they are likely to have lower bicultural competence (Hwang, 2006b ; see Path b in Figure  1 ). Theoretical (LaFromboise et al., 1993) and empirical (David et al., 2009 ) research has shown that those who lack bicultural competence were likely to report greater depression (see Path c in Figure 1 ). Taken together, Latino/a college students with higher AFD may not have bicultural competence tools to effectively negotiate two cultures (Path b), which in turn may make them susceptible to depression (Path c). Since the positive relation between AFD and depression has been demonstrated in previous studies (see Hwang & Wood, 2009; Hwang et al., 2010) , in the present study we sought to explore the mechanism for why this relation may exist. Lack of bicultural competence might explain why AFD positively relates to future depression.
Empirically, a few studies have begun to examine mediation for the association between AFD and negative mental health outcomes. For example, family conflict mediated the relationship between AFD and depression and psychological distress (Hwang & Wood, 2009; Hwang et al., 2010) . If bicultural competence serves as a mediator, meaningful clinical interventions can be created for Latino/a students. Latino/as who experience AFD could learn how to increase their bicultural competence, which may decrease their depression.
While previous studies have established the positive relation between AFD and depression, to our knowledge, no empirical studies have examined whether the effect of AFD on depression specifically depends on Latino/a college students' level of bicultural competence. Thus, it was also proposed that bicultural competence may be a moderator between AFD and depression (see Path d in Figure 1 ). For those with high bicultural competence, it was expected that the association between AFD and depression would be small or a close to zero. Latino/as with high bicultural competence may be more willing to understand, accept, and explore cultural differences in an effort to remain committed to and support their families (Miranda et al., 2000; Smokowski, Rose, & Bacallao, 2008) . The tension between two cultures that Latino/as feel may decrease if these students better understood their parents' cultural perspective (i.e., valuing time to communicate and bond through shared values and traditions; Hwang, 2006b) . Better understanding and stronger connections with their parents may buffer the negative effect of AFD on their depression. Empirically, Wei et al. (2010) found that bicultural competence was a moderator for This document is copyrighted by the American Psychological Association or one of its allied publishers.
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the link between minority stress and depression among ethnic minority students (including Latino/as). For those with low bicultural competence, it was expected that AFD would be positively associated with depression. In the face of AFD, because of their lack of bicultural competence, it may be difficult to socially engage with their Latino/a parents, Latino/a peers, and non-Latino/a peers. Difficulty interacting successfully with two cultural groups to which they have been exposed may make them more susceptible to depression. With regard to LaFromboise et al.'s (1993) biculturalism theory, Latino/a college students with lower bicultural competence may not have the culturally appropriate tools, appreciation of their heritage culture, or confidence in their ability to navigate two cultures effectively to help them manage their AFD. A weaker ability to manage AFD may make them vulnerable to depression (Hwang & Wood, 2009 ).
In addition, initial level of depression was used as a covariate to control for its impact on future depression (see Path e in Figure 1 ). Participants demonstrating higher depression at Time 2 (T2) may exhibit high depression at Time 1 (T1). David et al. (2009) also found that acculturation and enculturation were positively associated with bicultural competence. To fully understand the mediation and moderation effects of bicultural competence, the effects of depression, acculturation, and enculturation at T1 were controlled (see Paths e and f in Figure 1 ).
Method Participants
The sample included 590 Latino/as (T1 [fall semester], N ϭ 590; T2 [spring semester], N ϭ 241) from large, public, predominately White universities in the Midwest. Of the 241 participants who completed both time points, 165 were female (68%) and 67 (28%) were male (nine did not answer this question). Participants' ages ranged from 18 to 48 years (M ϭ 20.77, SD ϭ 4.24). Approximately 59 (24%) were first-year, 46 (19%) were secondyear, 54 (22%) were third-year, and 73 (30%) were fourth-year students and above (nine did not answer this question). One hundred and fifty-two (63%) of the participants identified as second-generation Latino/as, 25 (10%) as 1.5 generation, 16 (7%) as third generation, 17 (7%) as fourth generation, 16 (7%) as fifth generation, and 5 (2%) as first generation (10 did not answer this question). One hundred and sixty-nine (70%) of the participants identified as Mexican American, 16 (7%) as Puerto Rican American, 22 (9%) as South American, 11 (5%) as Central American, and 19 (8%) as international students from Mexico, Puerto Rico, and Ecuador (four did not answer this question).
Measures
Acculturative family distancing. The AFD scale (Hwang, 2006a ) is a 46-item self-report measure that assesses two dimensions of AFD: incongruent cultural values and communication breakdown. The Incongruent Cultural Values subscale (22 items) examines the degree to which participants and their parents tackle incongruent cultural values from the former's perspective. A sample item is "My parent(s) and I disagree on how they should parent me." The Communication Breakdown subscale (24 items) assesses the degree to which participants believe they can effectively communicate with their parents and how effectively their parents can communicate with them. A sample item is "I can communicate effectively with my parent(s)." Participants rate items on a 7-point Likert scale from 1 (strongly disagree) to 7 (strongly agree). In the original scale, higher scores on the two dimensions reflect more congruent cultural values and adequate communication (i.e., lower levels of AFD). Both dimensions demonstrated strong internal consistency, .95 for Incongruent Cultural Values and .90 for Communication Breakdown among Chinese American mothers and youth (Hwang et al., 2010 ). In the current study, coefficient alpha was .94 for the total AFD score, .88 for Incongruent Cultural Values, and .93 for Communication Breakdown. Concurrent validity in a study with Latino/a and Asian American college students revealed evidence of a positive link between AFD, family conflict, and subjective distress (Hwang & Wood, 2009 ). In the present study, to be consistent with the meaning of AFD, higher scores reflect a high level of AFD (i.e., incongruent cultural values and higher communication breakdown).
Bicultural competence. The Bicultural Self-Efficacy Scale (David et al., 2009 ) is a 26-item self-report measure that assesses perceived bicultural competence in both host and heritage cultures. There are six subscales: Knowledge of Cultural Beliefs and Values (four items; e.g., "I am knowledgeable about the values important to mainstream America as well as to my cultural group"), Positive Attitudes Toward Both Groups (four items; e.g., "I have generally positive feelings about both my heritage culture and mainstream American culture"), Bicultural Beliefs (four items; e.g., "It is possible for an individual to have a sense of belonging in two cultures without compromising his or her sense of cultural identity"), Communication Ability (four items; e.g., "I can communicate my feelings effectively to both mainstream Americans and people from the same heritage culture as myself"), Role Repertoire (three items; e.g., "An individual can alter his or her behavior to fit a particular social context"), and Social Groundedness (seven items; e.g., "I can develop new relationships with both mainstream Americans as well as people from the same heritage culture as myself"). Participants rate items on a 9-point partially anchored Likert scale from 1 (strongly disagree) to 9 (strongly agree). Higher scores indicate a higher level of perceived bicultural competence. The coefficient alphas reported by David et al. (2009) Positive associations between bicultural competence and ethnic identity, identity integration, and collective self-esteem among ethnic minority college students (including Latino/as) provide evidence of construct validity (David et al., 2009) .
Depression. The depression subscale from the Depression and Anxiety Stress Scales-Depression short form (Lovibond & Lovibond, 1995 ) is a seven-item scale that measures depression. A sample item is "I felt downhearted and blue." Individuals rate each symptom on a 4-point scale ranging from 0 (did not apply at all) to 3 (applied to me very much or most of the time) using "Over the past week, including today" as a reference point. Higher scores indicate more depression. Coefficient alpha was .93 for bilingual Spanish adults (Daza, Novy, Stanley, & Averill, 2002) . In the present study, coefficient alpha was .89. Validity evidence showed This document is copyrighted by the American Psychological Association or one of its allied publishers.
a positive association with depression and anxiety among Hispanic bilingual male and female adults (Daza et al., 2002) . Acculturation and enculturation to U.S. mainstream and Latino/a cultures. The Abbreviated Multidimensional Acculturation Scale (Zea, Asner-Self, Birman, & Buki, 2003 ) is a 42-item self-report instrument that was originally developed and evaluated with Latino/as. The instrument contains three subscales that assess acculturation to U.S. mainstream and Latino culture in terms of cultural identification (i.e., U.S. cultural identity and ethnic identity [12 items], language proficiency [24 items], and cultural knowledge [12 items]). For the purposes of assessing and controlling the extent to which participants identified with either U.S. mainstream or their heritage cultures, only the U.S. cultural identity and ethnic identity subscales were used. Sample items include "I think of myself as being a U.S. American" and "I feel that I am part of _____ culture (culture of origin)." Items are rated on a 4-point scale ranging from 1 (strongly disagree) to 4 (strongly agree). The coefficient alpha was .93 for both subscales among Latino/a Americans (Moradi & Risco, 2006) . Coefficient alphas in this study were .93 and .91 for the U.S. Cultural Identity and Ethnic Identity subscales, respectively. In reference to the scales' validity, Zea et al. (2003) concluded that scores on U.S. acculturation correlated positively with and scores on Latino/a acculturation correlated negatively with the number of years Latino/as resided in the United States.
Procedure
Eight midwestern universities were selected based on their status as large (N Ͼ 10,000), public universities in the Midwest whose student populations were predominantly White. Lists of names and e-mail addresses from the offices of the registrar were obtained. Participants who self-identified as Latino/a signed up for the two-time point study via an e-mail or phone invitation. Those recruited read a description that invited them to participate in a study examining acculturation and psychological outcomes. Participants were informed that the study would take approximately 20 -30 min to complete at each time point.
Participants were guided to the online survey. The T1 survey included two validity check items (e.g., "A week has 7 days") to help filter randomly submitted responses. A record of participants' contact information was kept to contact them again. At T2, participants were contacted via e-mail to complete the survey on the same website. The T2 survey included four validity check items. At the end of the survey, participants could click on a link to complete another survey in which they could submit their contact information (i.e., name, phone number, and e-mail address) to be entered into a random drawing for one of ten $25 gift cards.
In the initial solicitation, approximately 1,187 students opened the survey. Of these participants, 290 did not complete the survey at all, 285 were incomplete (e.g., only completed one measure), and four answered our validity questions incorrectly. This resulted in 590 participants for T1. At T2, data from 242 participants were collected. One participant was removed because he or she answered more than three of six validity questions incorrectly. This resulted in 241 participants for T2.
Results

Preliminary Analyses
First, we conducted four independent samples t tests to examine whether all variables at T1 varied between students who only participated in T1 and students who participated at both time points. A p value of .0125 (i.e., .05/4) was used for four t tests. Results indicated that there were no significant differences among participants completing T1 and those completing both time points: t(588) ϭ 1.67, p ϭ .02, for depression; t(587) ϭ Ϫ0.83, p ϭ .83, for acculturation; t(585) ϭ 0.40, p ϭ .78, for enculturation; and t(588) ϭ 1.26, p ϭ .32, for AFD.
Second, missing data were examined. Missing data ranged from 0.00% for acculturation at T1 to 1.40% for depression at T1. The result from Little's missing completely at random test was not significant, 2 (15, N ϭ 241) ϭ 9.34, p ϭ .82, which indicated that the data were missing completely at random (i.e., no identifiable pattern exists in the missing data). Based on Schlomer, Bauman, and Card's (2010) recommendation, the full information maximum-likelihood estimation (FIML) method was used. Finally, means, standard deviations, and zero-order correlations were presented in Table 1 . AFD at T1 was negatively associated with bicultural competence at T2 but positively associated with depression at both time points. Bicultural competence at T2 was negatively associated with depression at both time points. Depression at T1 was positively associated with depression at T2. Enculturation and acculturation at T1 were positively associated with bicultural competence at T2.
Test for Moderated Mediation: Structural Equation Modeling
Before testing the mediation and moderation hypotheses, we created a latent variable with multiple indicators for each construct to remove measurement error. The item parceling method was used to create the latent variables of depression, acculturation, and enculturation. The use of item parceling usually results in a better model fit and more reliable indicators than using all items as indicators (Little, Cunningham, Shahar, & Widaman, 2002) . A factor analysis was conducted for each This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
scale. Next, we rank-ordered the factor loadings, and the item with the highest loading was paired with the item with the lowest loading to form the first parcel. We repeated this process until we assigned all items to three parcels (Little et al., 2002) . In addition, the two dimensions of AFD were used as two indicators for the AFD latent variables. Similarly, the six dimensions of bicultural competence were used as six indicators for the bicultural competence latent variable. Three steps were taken to test the significance of the hypothesized mediation and moderation effects. First, a confirmatory factor analysis tested the measurement model for an acceptable fit to the data. Second, the structural model was tested after an acceptable measurement model was developed. Lastly, the bootstrap procedure evaluated the significance of the indirect effects.
Mplus Version 7.11 was used to test the measurement and structural models through the FIML method. A multivariate normality test developed by Mardia (see Bollen, 1989 ) examined whether the data met the multivariate normality assumption that underlies the maximum-likelihood method. The significant result, 2 (2, N ϭ 241) ϭ 797.89, p Ͻ .001, indicated nonmultivariate normality. Three goodness-of-fit indices were used to evaluate the model fit: the comparative fit index (CFI), the standardized rootmean-square residual (SRMR), and the root-mean-square error of approximation (RMSEA; Hu & Bentler, 1999) . Criteria for acceptable fit have ranged from CFI Ͼ .90 and SRMR and RMSEA Ͻ .10 to the more conservative criteria of CFI Ͼ .95, SRMR Ͻ .08, and RMSEA Ͻ .06 (Hu & Bentler, 1999 Table 2 ). It appeared that all latent variables had been adequately operationalized by their respective measured variables. Table 3 shows that the correlations among the latent variables were significant. Thus, the measurement model was used to test the mediation and moderation effects in the structural model.
Mediation effect. The results for the moderated mediated model (see Figure 2) were identical to the measurement model, which showed a good fit to the data. Therefore, this structural model was used to test the significance of the indirect effect (or mediation effect) through the bootstrap method (e.g., MacKinnon, Lockwood, & Williams, 2004; Shrout & Bolger, 2002) . MacKinnon et al. (2004) indicated that the bootstrap confidence interval (CI) adjusted for bias showed the highest levels of statistical power. Thus, a 95% bias-corrected bootstrap CI for the indirect effect was used. If the 95% CI does not include zero, the indirect effect is considered significant at the .05 level. One thousand bootstrap samples were requested. The result of the indirect effect (from Note. N ϭ 241. Alphas for the depression parcels were .82 at Time 1 (T1) and .85 at Time 2 (T2); the alpha for the acculturation parcels was .94; alpha for the enculturation parcels was .94; alpha for the two dimensions of acculturative family distancing was .78; alpha for the six dimensions of bicultural competence was .86. ‫ءءء‬ p Ͻ .001. This document is copyrighted by the American Psychological Association or one of its allied publishers.
AFD at T1 through bicultural competence at T2 to depression at T2) was significant (␤ ϭ Ϫ.40 ϫ Ϫ.26 ϭ .10, b ϭ .13, 95% CI [.05, .24]). Moreover, about 16% of the variance in bicultural competence at T2 was explained by AFD, acculturation, and enculturation at T1; 30% of the variance in depression at T2 was explained by bicultural competence at T2 and depression at T1. Moderation effect. A one-pair approach was used to assess the interaction effect of AFD at T1 and bicultural competence at T2 on depression at T2 (Marsh, Wen, & Hau, 2004) . We used one indicator for AFD at T1 and one indicator for bicultural competence at T2 to create an interaction indicator for the interaction latent variable. As seen in Figure 2 , no significant interaction of AFD at T1 with bicultural competence at T2 was found to predict depression at T2 (b ϭ .03, p ϭ .67).
Post Hoc Analyses
While our main hypotheses included the effects of AFD and bicultural competence as broad latent variables, exploratory analyses were conducted to examine mediating or moderating effects of the two dimensions from AFD and six dimensions from bicultural competence.
Twelve moderated mediation models (from AFD dimensions at T1 to bicultural competence dimensions at T2 to depression at T2) were examined. Since 12 analyses were conducted, a 99% CI This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
(rather than a 95% CI) was used for the significance levels of the indirect effects. That is, if the 99% CI does not include zero, the indirect effect is considered significant at the .01 level. As seen in Table 4 ).
A latent variable interaction was used to examine 12 moderation effects (i.e., AFD Dimensions at T1 ϫ Bicultural Competence Dimensions at T2 on Depression at T2). No significant interactions of AFD at T1 with bicultural competence at T2 on Depression at T2 were found (bs ϭ Ϫ.001 to .03, ps ϭ .10 -.99).
Discussion
The results supported the mediation hypothesis that bicultural competence at T2 mediated the relationship between AFD at T1 and depression at T2 after controlling for initial levels of depression, acculturation, and enculturation. When Latino/a students experience higher AFD, these students will have a lower level of bicultural competence, which in turn can be related to higher levels of depression. This finding supports AFD theory that AFD contributes to future depression through a lack of bicultural competence. If bicultural competence can be enhanced for Latino/as who reported high AFD, their depression may be reduced.
Furthermore, our exploratory analyses found that certain dimensions of bicultural competence significantly mediated relations between specific dimensions of AFD with future depression. In particular, students' experiences of cultural value incongruence with their parents may influence their future depression through less positive attitudes toward both U.S. mainstream and their heritage groups. Similarly, students' experiences of cultural value incongruence and/or breakdowns in communication with their parents may also influence their future depression through a weaker ability to communicate in both English and Spanish and a weaker ability to create social networks with members of both cultures. The results demonstrate that bicultural competence at T2 can help explain the relation between AFD at T1 and future depression as a broad construct and as specific effects of three of its dimensions.
The findings of this study add information to the literature on possible mediating relationships between acculturation-related stress (e.g., AFD, acculturative stress) and depression among Latino/a adults. In terms of acculturative stress, Driscoll and Torres (2013) found that active coping partially mediated the relationship between acculturative stress and depression in a sample of Latino/a community adults. While bicultural competence and active coping are distinct, current research (including the present study) has begun to demonstrate that acculturative stress is associated with depression through mediators such as family conflict (Hwang & Wood, 2009; Hwang et al., 2010) and bicultural skills. These results confirm Wood's (2009) and Hwang et al.'s (2010) arguments that the AFD-depression link is not a direct association.
A lack of moderation found disconfirms the results of Wei et al.'s (2010) study that bicultural competence moderates the relationship between minority stress and depression. One reason for this finding may be that the present study examined bicultural competence in an ethnic minority sample affected by a stressor specific to students' experiences with their parents, as opposed to general minority stress.
The present study made at least three important contributions to the AFD literature. First, in Yoon et al.'s (2011) content analysis of the acculturation literature from 1988 to 2009, they found that current research primarily investigated the effects of acculturation 
Limitations and Future Research Directions
The contributions of this study should be viewed in light of its limitations. First, since two thirds of participants were female and our sample was taken from students attending midwestern universities, generalization of the current results to Latino males and Latino/as from other areas of the United States may be limited. Second, the current study included several Latino ethnic subgroups to increase the generalizability of the results. This may be a limitation because within-group differences may not be taken into account. However, AFD is a new research area, and only one published study has focused on Latino samples (Hwang & Wood, 2009) . Future research can target one specific Latino group to better understand possible within-group differences. Finally, the means by which the data were collected poses as a limitation. The use of an online, self-report questionnaire assumes that participants will accurately report and reflect on (a) the amount of distancing between themselves and their parents due to incongruent cultural values and a breakdown in communication, (b) their bicultural competence, and (c) current psychological state at two time points. Future studies may obtain other forms of data (e.g., parents' reports).
The current study presents at least three directions for future studies. First, future research may examine whether bicultural competence mediates the relationship between AFD and positive psychological outcomes, such as psychological well-being. Some scholars have argued that bicultural skills may help ethnic minorities such as Latino/as effectively cope with acculturative stress they may face (e.g., David et al., 2009; LaFromboise et al., 1993; Szapocznik et al., 1984) . Bicultural competence may allow Latino/a students to engage in U.S. mainstream and their heritage cultures effectively, which may increase psychological well-being. Second, while this study attempted to collect data longitudinally, the results were gathered an academic semester apart from each other. Future studies may benefit from collecting longitudinal data across a longer period or at multiple time points.
Lastly, since the present study did not find a two-way interaction between AFD and bicultural competence, future studies may search for third variables to moderate the two-way interaction. For example, personality traits such as neuroticism are associated with depression (Nguyen & Benet-Martinez, 2013) . Therefore, the effect of AFD and bicultural competence on depression may depend on a person's neuroticism levels. Specifically, the two-way interaction between AFD and bicultural competence may only be significant for those with high neuroticism. Latino/a college students with lower bicultural competence and high neuroticism may not be willing to understand and accept that cultural differences between themselves and their parents exist compared to those with low neuroticism. Latino/as who experience AFD, who are not biculturally competent, and display high neuroticism may feel tension between two cultures, thus increasing their depression.
Implications for Counseling
The results suggest at least two implications applicable to counselors working with Latino/a college students at predominantly White universities. First, counselors working with depressed students may pay attention to the acculturation gap or distance between these students and their parents with respect to cultural values and communication. It may be beneficial to obtain more information on whether or not they shared similar cultural values with their parents and whether these students have any communication difficulties with their parents.
Next, once counselors have learned about clients' experiences of AFD, counselors can either enhance their clients' overall level of bicultural competence or focus on three dimensions (i.e., positive attitudes toward both groups, communication ability, and social groundedness) to decrease depression. Students who experience cultural value incongruence with their parents may focus on increasing or strengthening their positive attitudes toward both Latino and non-Latino groups. These students may then be more likely to appreciate both cultures' traditions and values. Students who have difficulties either culturally bonding with or communicating with parents may focus on increasing their Spanish proficiency and ability to form social networks with members of both cultures effectively. In this way, students may be more likely to improve their ability to communicate with their parents and diversify their social support network, thereby making them less susceptible to depression. Ultimately, it is imperative that counselors help Latino/as increase their bicultural competence.
